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Taking the temperature of rights and freedoms: Zimbabwean 
secondary school students’ knowledge about the African Charter of 
Human and Peoples’ Rights and their support for its provisions 
 




The African Banjul Charter is a cornerstone document promoting human rights education in Africa. 
As Zimbabwe is one of the signatory states to the Charter, a survey was conducted with 265 
Zimbabwean secondary students to assess their knowledge of and support for the provisions detailed 
in the Charter.  Fifty-six percent of the participants knew about the Charter and 59% supported the 
Chart. Knowledge and support were found to be positively correlated. While gender did not 




La Charte de Banjul est le document de base pour la promotion de l‘éducation des Droits de 
l‘Homme. Comme le Zimbabwe a signé cette Charte, une enquête y a été menée auprès de 265 
étudiants de l‘école secondaire afin d‘évaluer leurs connaissances et l‘acceptation de la Charte. 
Cinquante-six pour cent des participants connaissaient la Charte et 59% y adhéraient. Les résultats 
de l‘enquête montrent une corrélation positive entre connaissance et acceptation. Ils montrent 
également que bien que le sexe n‘influence pas les réponses, l‘année d‘étude représente un indice 
important quant à la connaissance et l‘acceptation de cette dernière. 
 
 
The African [Banjul] Charter of Human and Peoples‘ Rights was first proposed 
at a meeting of the Organization of African Unity (OAU) in July, 1979 in 
Monrovia, Liberia. A draft Charter was adopted unanimously in June, 1981 in 
Banjul, Gambia at the OAU Heads of State meeting in Nairobi, Kenya and the 
Charter went into effect on October 21, 1986, after ratification by the majority of 
OUA member states including the newly independent nation of Zimbabwe. 
Ratification of the Charter was highly controversial and much debated during 
initial discussions, as well as after inception, as some countries felt that the 
Charter was forced on them. 
Despite initial controversy, the Charter, alongside the 1948 Human 
Rights Declaration, is considered to be among one of the greatest achievements 
made by African countries, in terms of developing instruments for the protection 
and promotion of human rights in Africa. The Charter provides signatory African 
governments with a road map for promoting the teaching, learning and protection 
of legal and human rights in their respective countries. Article 25 of the Banjul 
Charter shows clearly the education goals articulated by Charter authors: ―Parties 
have the duty to promote the charter through teaching, education and publication, 
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respect of the rights and freedoms contained in the Charter and see to it that these 
freedoms and rights, as well as corresponding obligations and duties are 
understood‖ (OAU, 1981).  
While it is a signatory to the Charter, the Zimbabwe government has 
failed to meet the obligations and duties agreed to in the Banjul Charter. The 
Charter clearly states that human rights education should be an important 
component of a flourishing democracy and human rights education should be a 
core component of the school curriculum. Human rights education must also be 
linked to local cultures if successful reconciliation, promotion of tolerance, 
acceptance, equality, conflict resolution and integrity among people of different 
ethnic backgrounds are to be achieved especially in a country as diverse as 
Zimbabwe.  
Zimbabwe‘s population of 12 million is comprised of Black ethnic 
groups, White Zimbabweans and those considered to be ‗other‘. The Black 
Shona ethnic group is the largest at 64%, the Black Ndebele ethnic group makes 
up 30% while White Zimbabweans comprise less than 5% and others less than 
1%. Shona, Ndebele and English are the official languages while English is the 
medium of instruction from daycare to the tertiary education level. However, 
more than 10 different language dialects are spoken. Given the diversity of 
culture and language in Zimbabwe, human rights education must be given 
paramount importance in order to foster democratic development, collaboration 
and understanding among ethnic groups. At present, though civil war has not 
broken out, the country is in the midst of great political, economic and social 
unrest mainly caused by the government and partially worsened by economic 
sanctions imposed by Western countries. The economy is in deep crisis with 
inflation in January and February, 2009 pegged at 10 sextillion percent, the 
highest inflation rates in the world (Mike, 2009) Unemployment was 80% in 
2008, the third highest rate in the world after Nauru and Liberia, countries which 
recorded unemployment rates of 90% and 85% respectively (Index Mundi, 
2009). High inflation and unemployment rates forced the country to dollarize the 
economy and now the economy is based on hard currency (forex) because the 
Zimbabwean dollar has become valueless.  
 Zimbabweans attained independence on April 18, 1980 after a bitter 
struggle and the country is considered to be one of the new ‗democracies‘ in 
Africa. Attainment of independence by any country, in particular Zimbabwe, 
should have freed its citizens to exercise and to enjoy basic rights and 
fundamental freedoms but human rights and human rights education in particular 
have suffered in the volatile, repressive political, economic and social climate 
that has existed there since 1991. The situation in Zimbabwe with regard to 
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human rights prior to November 2001 was somewhat better than it came to be in 
recent years. Non-governmental organizations, such as the Zimbabwe Human 
Rights Association and other sister organizations, had implemented human rights 
educational activities in schools and communities. In 2001, the government 
barred these organizations from participating in schools and suspended human 
rights and democracy education programs/activities run by non-governmental 
organizations in all schools (Center for International Disaster, 2001; The 
Financial Gazette, 2001).  The Government directed schools to continue teaching 
human rights education from the school curricular documents but these 
documents were produced with very limited resources and were heavily censored 
by the government. The situation grew worse after a referendum on constitutional 
review failed in 2000. Since that time there has been an explosion of sustained 
media reportage on deteriorating human rights in Zimbabwe, violations that have 
affected both the citizens of Zimbabwe and foreigners. 
In January and February, 2009, approximately 20,000 human rights 
violations were recorded, an alarming figure considering that most human rights 
violations in Zimbabwe are neither reported nor documented, especially in rural 
and remote rural areas. Zimbabwe is theoretically a ‗free and democratic society‘ 
but there is large gap between theory and practice. It is therefore imperative that 
Zimbabweans know what their rights and freedoms are and know how and when 
to exercise them when rights and freedoms are violated or denied. With this in 
mind, secondary school students of Zimbabwe, future leaders of the country, 
were asked as citizens about their knowledge and understanding of their rights 
and freedoms as stated in the Banjul Charter despite the repressive state of the 
government. These students have grown up only under the repressive 
government. They are the future leaders who will take over running of the 
country; it was interesting to find out what knowledge of human rights they have 
as the next generation of leaders.   
 
THE STUDY BACKGROUND 
A study was conducted to explore Zimbabwean secondary school students‘ 
knowledge and understanding of the Banjul Charter and their support for the 
Charter. The sub-goal of the study was to find out whether or not human rights 
education in Zimbabwe reflects the extent to which the government has infused 
the school curriculum with human right topics. 
 The study aimed to find out whether students know how to exercise their 
rights whenever necessary and also know when their rights are violated and their 
freedoms denied. In particular, the emphasis was on secondary school students‘ 
knowledge, practical application of their rights and freedoms as outlined in the 
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Banjul Charter and their support for the Charter.  As someone who is 
Zimbabwean by birth, I had constant communication with my relatives and with 
school headmasters and teachers with whom I was communicating before I went 
to collect the data. I was assured that I could collect the data with no problems as 
the political situation was not that volatile. So originally I wanted to have 
students randomly selected from schools in both rural and urban areas in different 
provincial regions of Zimbabwe so that I could have a representative sample 
from all the geo-political and ethnic composition of the country. However, when 
I went to collect the data the situation quickly deteriorated and became very 
volatile in terms of the political and social environment. Most school 
administrators in urban areas whom I approached in order for their schools to 
participate refused to have their schools participate because they said I was more 
of an ‗outsider‘ and equated me to people from non-governmental organizations. 
They said that the implementation of human rights and democracy pilot program 
and research on human rights or teaching about human rights by outsiders had 
been suspended by the present government‘s ruling party - the Zimbabwe 
African National Union Patriotic Front (ZANU PF). As for schools in rural areas, 
the situation was even worse than in urban areas. Rural schools were almost ‗a no 
go area‘ because in some schools teachers were being beaten and were running 
away from their schools due to political violence that was taking place. For 
example, on July 10, 2002 it was reported, ―Mapanzure high school near 
Masvingo was on Monday shut down indefinitely after some of the 50 teachers at 
the school were beaten by suspected supporters of the ruling ZANU PF party.‖ 
(The Daily Newspaper of Zimbabwe, 2002). Again, it was reported, ―political 
violence has hit Zaka district and 15 schools have lost teachers as suspected 
ZANU PF youths unleashed a reign of terror, beating up teachers… Obert 
Mujuru the regional director of education on Tuesday confirmed the incidents…‖ 
(The Daily Newspaper of Zimbabwe, 2002).  This was a common trend in rural 
areas across Zimbabwe.  
 This constraint posed a great challenge for some of the initial variables 
included, rural-urban and ethnicity. I had to be pragmatic and changed the 
original plan. I ended up collecting data from one big secondary school in 
Harare, the capital city of Zimbabwe where I knew the administrators before. It 
should be noted therefore, that this is one limitation of this study that the sample 
was just from one geographical area and not very representative of the ethnic 
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METHOD                                                       
The proposal to carry out this project went through and passed the University of 
New Brunswick ethics review board. I carried out a survey of 265 secondary 
students using a questionnaire with 29 questions with parts (a) and (b) related to 
the contents of the Banjul Charter. The questionnaires were distributed and 
collected on the same day after students had completed them in class. In every 
class students were given the questionnaires and took approximately 40 minutes 
to read through the questionnaire without completing it. Instructions and the 
questions were read again by the researcher while the students were listening. 
This was done to ensure that the students understood the items and also helped to 
standardize the administration of the survey instrument from one class to another. 
Students were well informed that this was not a test but the data was being used 
for research purposes only. The administrators at this school gave me permission 
because they believe in social justice and respect human rights and dignity.  
 Most students at this school were of Black Shona ethnicity, the dominant 
ethnic group in Zimbabwe.  Only two students were of Black Ndebele ethnicity 
so, as mentioned earlier, ethnicity was not an important variable for the purposes 
of this study. Students were told not to identify their names or the school for 
confidentiality purposes. They were also re-assured that the information they 
provided was for the purpose of this research as explained in letters sent to the 
participants and a letter sent to their parents. Before the students began the 
questionnaire, they were also asked to hand in the consent form. 
 
Population and sample 
The sample was drawn from a population of (N=1427) students from forms 2, 3 
and 4.   The questionnaire was completed by a sample of 265 students randomly 
selected.  The school had a total student enrollment of over 2000 students from 
forms 1 to 4. Form 1 classes were eliminated from participating in this study 
because they had not covered any human rights education given by the non-
governmental organizations which was more detailed since this was suspended in 
2001 as mentioned earlier. The school had 10 or more classes with about 40-45 
students in each form level. Therefore, the sampling procedures used were a 
combination of stratified and cluster sampling. The forms were used as the strata. 
Two clusters (classes) were then randomly selected from each form level. Table 
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Form level   POPULATION              SAMPLE 
           N             %             N          % 
form 2 492 34.4 66   25 
form 3 489 34.3 75 28 
form 4 446 31.3 124 47 
Total 1427 100 265 100 
Table 1   Distribution of the population and sample 
 
Instrument 
The questionnaire instrument used in this survey was composed of 29 questions 
with two components (a) and (b) to finding out the level of knowledge and 
support for the Banjul Charter (see Appendix A). The questionnaire was critically 
adapted from a questionnaire used in a similar study in Canada on ―Students‘ 
knowledge of the Charter of Rights and Freedoms and their agreement with its 
provisions‖ by Echols, Ungerleider, Labar and Daniels in 1991.  From the 
literature review carried out, I could not find any similar studies done in African 
countries. The Echol‘s et al questionnaire was modified using Zimbabwean 
examples to make it relevant for the Zimbabwean context. I first did an extensive 
study of the Articles of the Banjul Charter and then formulated and developed the 
questionnaire items following the contents of the Banjul Charter. The 
questionnaire items were organized around a certain right or freedom selected 
from the Banjul Charter to make sure it was appropriate for use in Zimbabwe and 
also to be useful for investigating the main theme of this study - Zimbabwean 
secondary students‘ understanding of the Banjul charter. A real-life scenario was 
created around a right or a freedom from the Banjul Charter. For example, item 
1(a) was: All Zimbabweans Citizens should be taught about the African (Banjul) 
Charter of Human and Peoples‘ Rights and 1(b) was: Do you think it is the 
government‘s responsibility and duty to educate its citizens about human rights 
and their freedoms? The students were asked to select ‗yes‘, or ‗no‘ or ‗not sure.‘  
The questionnaire was also given to two colleagues in the Faculty of Education 
who  had developed several instruments and worked in the area of citizenship 
and human rights education in Canada and abroad in developing countries. These 
educators also had strong knowledge about the Banjul Charter as they were also 
using it in some of their social studies undergraduate classes and some of their 
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ANALYSIS   
The Statistical Package for Social Sciences (SPSS) computer software and 
another statistical software R. was used for data analysis.
1
  I cross-tabulated the 
response variables by gender and form level. Language and ethnicity were not 
included as variables in the analysis as the data was collected from students who 
were predominantly Shona and who spoke the same language with little 
variations in their dialects. There were three responses to each question for both 
item (a) and (b) which were yes, no and not sure (see appendix A).The research 
instrument was written in English because, as noted, English is one of three 
official languages used in Zimbabwe in addition to Shona and Ndebele and is the 
medium of instruction in Zimbabwe from daycare to the tertiary level. The 
variable ―age‖ was excluded since most students did not state their date of birth. 
 
RESULTS AND DISCUSSION 
This section presents analysis and discussion of the results. It should be noted 
that it was impossible to find similar studies of this nature as none seem to have 
been done in Zimbabwe or in any other African country. The findings of this 
study, therefore, are of great significance to Zimbabwe and to other African 
countries. A few studies exploring Canadian students‘ understanding of the 
Canadian Charter of Rights and Freedoms have been carried out and it is these 
studies which stimulated interest in carrying out this study in Zimbabwe.  
          Student respondents were aware of the Banjul Charter and even strongly 
support the notion that the overnment of Zimbabwe should educate its citizens 
about their rights and freedoms based on the Charter. In fact, the Banjul Charter 
is frequently made reference to in the media and also by non-governmental civic 
organizations in most African countries. This was reflected in analysis of 
Question 1. Item 1a - 96.9% responded yes, 2.7% answered no and only 0.4% 
were not sure. This question had the highest percentage of the expected response 
for knowledge.  For item 1b, 83.6% responded yes, 8.4% answered no and 8% 
were not sure when asked if the Zimbabwean Government is required to educate 
its citizens about their rights and freedoms. The results for Question 2 were quite 
fascinating, as it dealt with the issues of human dignity and respect which were 
violated by the police. The expected response for this question was no, as the 
police did not have the right to strip-search Moyo. Only 15.1% answered no 
which was the lowest response rate among all the 29 items. 5% were not sure and 
79.9% answered yes, the police had the right to strip search Moyo even though 
                                                          
1
The author is grateful to the Atlantic Computational Excellence Network (ACEnet) for 
the use of its facilities for data analysis. 
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they do not. Response to this question revealed a lack of understanding of the 
rights that are implied, rights that students should know about. 
 Question 23 (a) was of interest as the expected answer was yes, the 
woman had the right to refuse a police search of her apartment. 42.8% of 
respondents did answer yes, 7% were not sure and 50.2% answered no. 
Questions 2 and 23 were developed from sections in the Banjul Charter based on 
the rule of law, the right not to be detained for crimes not committed and the 
right not to be abused while in remand prison. 
 The majority of student respondents thought that the police had the 
liberty and the right to strip-search people or to search people‘s houses even if 
the police had no search warrants. They also thought it was the police‘s duty to 
arrest people without telling them why they were being arrested, or explaining 
their rights to them. The scenarios used in these items were very closely related 
to real human rights violation situations which take place in Zimbabwe.  The rule 
of law would state that police do not have the right to strip search the men or 
search the woman‘s flat given the nature of the crimes that were committed and 
the situation at hand (see also question 24). Students relied on their prior 
knowledge and their everyday experiences, seeing the Police and the Army 
consistently violating people‘s rights to the extent that they consider that 
behavior to be the norm for Zimbabwean society despite the fact that the Banjul 
Charter states that people are entitled to human dignity and respect.  
 Prior knowledge is an important factor in any form of learning. Some 
scholars in the field of education, constructivists in particular, strongly believe 
that prior knowledge provides the basis for learning and is the medium used for 
interpreting what is around us in everyday life (Chareka, 2005; Chareka and 
Sears, 2005; Chareka and Sears, 2006; Peck & Sears, 2005; Peck & Sears & 
Donaldson, 2008). Prior knowledge has been shown to be an important factor in 
learning and in meaning construction especially in new situations, when applying 
new learning in real life situations. Ausubel (1968) and Hartman (1991) point out 
that meaningful learning depends on organizing material in a way that connects it 
with ideas which exist within a learner‘s cognitive structures (see also, Hughes 
and Sears, 2004). Some believe that understanding learner‘s prior knowledge is 
important in the whole process of learning, teaching and applying what has been 
learned in real life situations (Driver & Easley, 1978; Hughes and Sears, 1996; 
Windschitl, 2002). 
 Daily exposure to everyday human rights violations by uniformed 
officers in Zimbabwe seems to have created misconceptions or false prior 
knowledge in student respondents. This has been supported in reports produced 
by many human rights organizations both abroad and in Zimbabwe. The 
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Zimbabwe Human Rights Association which showed that assault, unlawful 
killings, unlawful arrest and detention and remand abuses committed by the 
Police and the Army are on the increase and are seen as the daily norm in 
Zimbabwean society. In general, most Zimbabwean citizens were/are not 
challenging the government on these wrong-doings (Zimbabwe Human Rights 
NGO Forum, 2001.)  
 In 2002, Amnesty International Zimbabwe reported that victims of 
human rights abuses were systematically denied justice by the authorities‘ 
repeated and deliberate failure to bring the perpetrators to justice. State security 
forces, police officers, army officers and agents of the Central Intelligence 
organization (CIO) committed widespread human rights violation. More than 
1,000 cases of torture and ill-treatment were reported in 2002 (Amnesty 
International Zimbabwe, 2002)  
 Question 4 and 5 used in this study were based on the freedom of 
assembly. Student respondents thought that the people in these scenarios had no 
right to assemble, to demonstrate, to express their opinions nor to criticize the 
government. 39% of student respondents gave the expected answer which was 
yes, 53% chose no and 8% were not sure. For Question 5, 43.9% chose yes, 50% 
chose no and 5.1% were not sure. Again, responses to these questions showed a 
lack of understanding about the rights that are implied, rights that students should 
know about. Their everyday experiences and prior knowledge might be 
influencing factors. Students are not accustomed to seeing citizens criticizing the 
government or demonstrating because of government‘s suppression against these 
activities.   
 Questions 3 and 6 were based on minority and cultural rights.  The 
expected answer, ‗yes‘, was given 78% and 76.2% respectively. 17.3% and 
19.4% chose ‗no‘ and 4.7% and 4.4% were‘ not sure‘. Student repondents agreed 
that minority language and cultural rights needed to be respected and granted 
even to the minority White Zimbabweans.  
 Question 8 was based on freedom of the press and Question 9 was based 
on democratic rights - the right of an immigrant who had just gained 
Zimbabwean citizenship to stand for election. The expected answer was ‗yes‘ and 
received 36.6% and 43.1% respectively. For question 8, 54.8% answered ‗no‘ 
and 8.6% were ‗not sure‘. The ‗no‘ response indicated that students were not 
aware of freedom of the press rights. As for Question 9, the students did not seem 
to realize that once someone becomes a citizen, that person automatically enjoys 
all rights and freedoms just like any other Zimbabwean citizen as 53.9% was 
given for ‗no‘ and 3% were ‗not sure‘.  
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  Question 11 was developed around the right to health facilities and the 
notion that the government must provide health structures and services for its 
citizens For Question 11, 85.5% responded ‗yes‘, 10.5% ‗no‘ and 4% ‗not sure‘. 
These responses indicate that students know that Zimbabwean citizens have the 
right to medical care. Questions 13 to 18 dealt with political and gender rights. 
On average, 55% answered ‗yes‘, 40% ‗no‘, and 5% were ‗not sure‘ indicating 
that students do not clearly understand political rights and gender rights. 
Question 19 was developed around minority rights and mobility rights and the 
notion that Zimbabweans can work in any city or region of the country despite 
their ethnicity and region where they come from. Yes was chosen 66.2% and 
68.8% respectively for Items 19 and 20, ‗no‘ was chosen 29.8 and 28.2 
respectively, while ‗not sure‘ was chosen by 4% and 2% respectively. Response 
to question 20 showed that students were gender sensitive and knew about 
equality rights and the notion of equal pay for work of equal value. It was 
interesting to see this level of knowledge and support for this right given that the 
Banjul Charter does not explicitly articulate the rights of women in any 
outstanding manner. These results are similar to results reported in a Canadian 
study (Anderson, Kirkwood and Khan, (n.d.) which reported that grade 7 - 10 
Canadian students supported the idea that Canadians should get equal pay for 
equal work despite their gender. 
          Question 21 dealt with dress and gender. ‗No‘, the expected response was 
chosen by 25.7% of respondents, 70% chose ‗yes‘ and 4.3% chose ‗not sure‘. 
The majority of the students, even female students agreed that females could not 
wear trousers, only males, and strongly supported the notion that the school 
board had the right to establish such a policy. Again this response seemed to be 
influenced by traditional Zimbabwean cultural practices and lived experiences. 
Women who wear trousers are seen to be challenging men. These women are 
normally stereo-typed as prostitutes, especially in rural areas. When reflecting on 
my life in rural Zimbabwe - I realized that I was raised, taught and believed that 
trousers are for men while dresses and skirts are for women. In Zimbabwe, 
though things are changing, especially in urban areas, clothes and roles (chores) 
are still mainly gender divided according to traditional cultural practices, 
especially in rural areas.  
 Responses to Question 22 (72.5% ―yes‖, 20.4 % ―no‖, 7.1% ―not sure‖) 
showed that students do believe that Zimbabwean citizens have the right to 
obtain and read any newspapers they want to read. Question 27 focused on the 
right to education for the ‗girl-child‘ and the right for all children to be educated.  
65% supported the notion that all children should have the right to education. 
However, when it came specifically to the Chuma family scenario used in 
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question 27 which showed the family deciding that the boy should go to school 
and not the girl, the responses shifted drastically. Only 49.1% wanted schooling 
for the girl-child while 50.9 did not. This is consistent with other studies which 
have shown that in most African countries including Zimbabwe, girls are more 
likely to be denied the right to education in preference to their brothers or males 
in general. The United Nations Fund for Population Activities (2005) states: ―the 
gender gap in education has left nearly twice as many women as men illiterate. In 
the poorest regions more girls than boys are out of school and the gap widens at 
the secondary level.‖  
 In terms of security issues in the African continent, the Banjul Charter 
explicitly states that signatories to the Charter are to help to maintain peace and 
security and help other African countries to achieve this goal. Most of the 
Zimbabwean students did not agree with this provision and did not want the 
government of Zimbabwe to send troops to any other countries in Africa for 
security purposes - for Question 29 only 47.6% answered of yes while 50% chose 
no and 3.4% chose not sure. 
 Table 2 below shows the expected responses by form level for all 
questions. It should be noted that form level had a significant influence on the 
knowledge exhibited about the Banjul Charter and support for its provisions. 
 
Form level  n Knowledge ( % expected responses) Support (% expected responses) 
Form  2  66             51.2     50.6 
Form  3  75             54.9     57.4 
Form  4 124             58.6      63.5 
Table 2: Form level, knowledge of the Charter and agreement with its provisions. 
 
Table 3 shows knowledge of the Charter and support for its provision by gender. 
Males had a mean score of 54.2% while females had 52.7%. In terms of support 
for the provisions of the Banjul Charter, male students had a mean score of 60% 
while female students had scored 57.1%.  
 
               n  Knowledge         Support 
                        
     Male              128    54.3         60.0 
     Females              137   52.7         57.1 
Table 3: Knowledge of the Charter and support for its provision by gender. 
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  T-tests were performed to see if there were significant differences 
between male and female students with respect to their knowledge about and 
support for the Banjul Charter. The T-test showed no significant difference 
between male and female students with respect to their knowledge and support of 
the Banjul Charter (p = 0.471 and p = 0.213) respectively. Overall, of all the 
students from form 2 to 4 56% showed knowledge about the Banjul Charter and 
59% supported the provisions of the Banjul Charter. 
 
IMPLICATIONS FOR EDUCATION 
These research findings have both theoretical and practical significance for 
curriculum developers and teachers in Zimbabwe and other African countries 
who work on human rights and citizenship education programs with special focus 
on the Banjul Charter. In the last 20 years there has been great and renewed 
interest in the discourse of human rights and citizenship education with most 
attention given to young people. This is important because human rights 
education is core or central to teaching of respect and tolerance especially in a 
culturally diverse country like Zimbabwe. 
          As discussed above, human rights education is a central component 
of full citizenship. Human rights and citizenship education should be taught as 
practice of real life in society. It is crucial for a citizen to understand one‘s rights, 
freedoms and responsibilities in order to attain full citizenship. The concepts of 
citizenship and democratic participation have long been viewed as rights and 
responsibilities connected to membership in a political, social, cultural and 
economic community. These concepts are an intertwined with autonomy and 
closely related to the notions of respect, tolerance, equity and social justice in any 
society. If people, in particular the young Zimbabwean citizens surveyed in this 
study, are not taught or do not understand their rights, fundamental freedoms and 
responsibilities then realizing the notion or concept of democracy will not 
become a reality. Young people around the world and in Zimbabwe are the 
leaders of tomorrow and will need to develop a strong foundational knowledge 
about human rights issues in order to take on leadership roles. If they are denied 
their autonomy and the notion of active democratic participation, then 
determining the ‗real or right‘ temperature of human rights is both questionable 
and difficult. It is important that the government of Zimbabwe support human 
rights and citizenship education from elementary education up to institutions of 
higher education. After all, education is a basic human right. The Universal 
Declaration of Human Rights (1948) stipulates that:  
Everyone has the right to education; Education shall be free, at least in the 
elementary and fundamental stages. Elementary education shall be 
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compulsory. Technical and professional education shall be made generally 
available and higher education shall be equally accessible to all on the 
basis of merit… (Article 26.) 
In addition, The 1996 International Covenant on Economic, Social and 
Cultural Rights states: 
The States Party to the present Covenant recognize the right of everyone to 
education. They agree that education shall be directed to the full 
development of human personality and the sense of its dignity, and shall 
strengthen the respect for human rights and fundamental freedoms…  
It is also written in Article 28 of the Convention on the Rights of the Child, 
that:  
State Parties recognize the right of the child to education… and … shall… 
make primary education compulsory and available free to all…make 
secondary education available and accessible to every child … make 
higher education accessible to all children (Office of the High 
Commission, 1989). 
The African Charter on Human and People‘s Rights states that every individual 
shall have the right to education. Though not perfect, the Banjul Charter presents 
great opportunities for human rights education to be implemented and taught in 
Zimbabwean schools and other African countries.  
  
CONCLUSION 
From the above analysis and discussion it is evident that the students surveyed 
for this study have some knowledge of the contents of the Banjul Charter and 
support its provisions but mostly at the theoretical level. At the practical level 
these students seem to lack real understanding of their rights and freedoms. They 
also seem unable to transfer the knowledge they do have to the practical or real 
life situations presented in most of the scenarios used in this study. No matter 
what they had learned, it seemed to remain at a superficial level of application. It 
seems they think that their everyday experience of human rights violations in 
Zimbabwe is the norm for their society. Their prior knowledge seems to be 
constructed of misconceptions. Kapoor (2007) found that, in India, lack of 
knowledge about discrimination and human rights was detrimental to victims and 
that lack of knowledge was linked to cultural and political limitations which had 
been placed on human rights based education. The Zimbabwean secondary 
students in this study showed that they do not know most of the rights which 
would apply to them nor do they envision challenging those who violate their 
rights and freedoms. The findings indicate that if human rights education is to be 
taught properly in Zimbabwean schools, then teachers should move beyond 
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teaching it at the theoretical level and should help students to envision practical 
solutions to advocate for their own rights and freedoms. Human rights education 
should be placed at the core of the curriculum with the concepts of respect and 
tolerance woven into all subjects. The government should allow non-
governmental organizations to offer human rights education as they did before 
the ban as most have the materials and expertise. This study showed that the 
Zimbabwean government is not fulfilling its duty as a signatory to the Banjul 
Charter. Great inconsistencies exist between what the government preaches as its 
intentions for human rights education and the reality as reflected in its poor 
human rights education programs.  
        Finally, studies of this nature should be carried out nationally with both 
youth and adult participants in Zimbabwe and similar research should be carried 
out in other African countries like South Africa, Botswana and Malawi to 
mention a few. These studies could be used to compare and contrast the presence 
and effectiveness of human rights and citizenship education programs as related 
to the concepts of respect and tolerance promoted by the Banjul Charter. 
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Appendix A. 
 
Provide the information below but DON‘T write you name or your school name. 
Read the following questions carefully and check in the appropriate box  
 
Sex   :                      Date of Birth:                             Country of birth:                                           
Form:                     Ethnicity       :                              Urban or Rural  : 
 Yes No Not 
Sure 
 
1 (a) All Zimbabwean citizens should be taught about the Charter of human  and 
people‘s rights   
    
  (b) Do you think it is the government‘s responsibility and duty to educate its citizens 
about human rights and their freedoms ? 
    
2(a) The Zimbabwe Republic Police (ZRP) officer arrived at Mr Moyo‘s house with a 
warrant to search for stolen TV sets. After a brief search, they found a number of TV 
sets in his bedroom. He was charged with possession of stolen goods and was taken to 
the police station. At the station he was strip-searched. Do the police have the right to 
search Mr Moyo? 
    
2(b Was Mr Moyo denied the right to dignity and respect?      
3(a) The Dube family lives in Bulawayo, Matebeleland. They are driving across 
Zimbabwe and are now in Gweru. They want to know about the weather in Harare but 
they do not understand Shona or English. They call the weather report office expecting 
to receive information in Ndebele. Does the Dube family have the right to receive 
information in Ndebele? 
    
3(b) Should the information be provided in Ndebele?     
4(a). A group of people wants to stop a Zimbabwean company from building parts 
which will be used in making guns. Every year they demonstrate in the public park 
beside the factory which supplies parts for making guns. This year, the factory manager 
insisted that the group move away from the park. Does the factory manager have the 
right to prevent the group from demonstrating in the park?   
    
4(b) Should people have the right to assemble and demonstrate?     
5(a) A group of people wanted to present a petition criticizing the government to their 
MP but the police prevented them. Do the police have a right to prevent them? 
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5(b). Should people have the right to express their opinion and criticize the 
government? 
    
6(a). A group of white Zimbabweans wanted their kids to keep their own culture and 
traditions. Do they have the right to keep their culture and traditions? 
 
    
6(b.) Should different groups have the right to keep their culture and traditions?     
7(a).The elected members of the ruling party in parliament all agreed to postpone the 
sitting of parliament for two years. The opposition party members disagreed with the 
action. They said the ruling party could not postpone Parliament sitting for that long. Do 
the elected members of the ruling party have the right to postpone the sitting of 
parliament for two years? 
 
    
(7b). Do you think the ruling party MPs should have the right to postpone parliament 
sittings?  
    
8(a). A group of people wants to publish a newspaper. The group wants to publish 
material arguing that people should not be allowed to vote unless they have high 
intelligence. Does the group have the right to publish such a paper? 
    
8(b).Should the group have the right to publish a paper?     
9(a).Mr  Bradely received his Zimbabwean  citizenship. The day after he received his 
Zimbabwean citizenship it was announced that there would be an election in thirty days. 
Mr Bradely decided he wanted to run for a seat in Parliament as an independent citizen. 
Does Mr Bradely have the right to run for Parliament? 
    
9(b).Do you think Mr Bradely should run for Parliament?     
10(a). A religious group wishes to build a church in Kadoma town. Many people in 
Kadoma do not wish to have a church belonging to this particular group in their town. 
Do the people of Kadoma have the right to stop the religious group from building their 
church? 
    
10(b). Should the group have the right to build their church?     
11(a). People in Binga asked the government to build health clinics in their area. Do 
they have the right to ask the government?  
    
11(b).  Should people in Binga have the right to health and medicare?     
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12(a).A British woman immigrated to Zimbabwe in 1940 and obtained Zimbabwean 
citizenship in1985. She went back to Britain last year at the height of farm invasions 
and stayed for 15 months. Does the woman have the right to come back to Zimbabwe 
under the same conditions as someone born in Zimbabwe? 
    
12(b). Do you think the woman should have the right to come back?     
13(a).A teacher in Gokwe wanted to join a political party. The head said she could not 
join the party as teachers were supposed to be neutral about politics. Does the head have 
the right to stop teachers from joining a political party? 
 
    
13(b). Should the teacher have the right to join any political party?     
14(a) Miss Rose has lived in Zimbabwe for thirty years without taking out Zimbabwean 
citizenship. She decided to run as a member of parliament in her area. Does Miss Rose 
have the right to run as a member of Parliament? 
    
14(b). Should Miss Rose have the right to run as a member of parliament?     
15(a).Mr Samson was caught by two ZRP officers breaking into a hardware shop. He 
was charged with breaking and entering. Mr Samson is deaf and wishes to have an 
interpreter at his trial. Does Mr. Samson have the right to an interpreter at his trial? 
    
15(b).Do you think Mr Samson should have the right to an interpreter?     
16(a). A small group of parents wish to protest a school policy. They intend to hold the 
demonstration outside the school premises. People living near the school want to stop 
the group from demonstrating. Do the parents have the right to hold the demonstration? 
    
16(b).Do you think the parents should have the right to demonstrate?     
17(a). A woman went to her personnel officer of a major bank and asked to apply for a 
particular position, she was told that she was not smart enough to take the next step and 
get a promotion. Does the woman have the right to be considered for the position? 
    
17(b). Should the woman have the right to be considered for the position?      
18(a). A primary teacher decided that her class should say the Lord‘s prayer every 
morning. Two parents refused to let their children participate. They wanted them 
excused from the room when the Lord‘s prayer was being said. Do the parents have the 
right to have their children excused from the room when the Lord‘s prayer is being 
said? 
    
 
18b.Do you think the children should have the right to be excused? 
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19(a). Ncube is from Matebeleland and has applied for a job in Masvingo. A group of 
unemployed people marched on government offices demanding that people from other 
provinces should not be allowed to apply for jobs in Masvingo. Does Ncube have the 
right to be considered for employment on an equal basis with the people in Masvingo? 
    
19(b).Do you think Ncube should have the right to move and work in Masvingo?     
20(a). A female kitchen helper was asked by her boss to do work that he did not expect 
a male worker to do. Male and female workers were paid the same and had the same job 
classification. Does the female worker have the right to be treated the same as the male 
worker? 
 
    
20(b). Should the woman have the right to equal pay for equal work?     
21(a). A school board has introduced a new policy on school uniform. The policy said 
that only boys can wear blue trousers to school and not girls. Does the board have the 
right to establish this policy? 
    
21(b). Should the board have the right to establish that policy?     
22(a). A newspaper vendor in Harare was told by a group of youth not to sell the Daily 
newspaper to people except the Financial gazette. Do people have the right to read and 
access information from any paper they want? 
    
22(b).Should people have the right to access information from any paper?        
23(a). A ZRP officer came to woman‘s flat with an order for her to appear in court. The 
woman had 30 parking tickets which she had not paid. The woman answered the door 
and the police officer handed her the order. Then he said he would like to search her 
flat. The woman protested. Does the woman have the right to refuse to allow the police 
to search her flat?   
    
23(b).Should the police have the right to search her flat?     
24(a). A ZRP officer drove up to a bus stop and beckoned to a man standing there. The 
man went to the car. The officer asked him his name and address. After answering these 
questions, the man asked the officer why he wanted this information. The officer did not 
reply but wanted to arrest the man. The man said he should not be arrested unless the 
officer told him the reason. Does the man have the right to refuse to be arrested? 
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24(b). Do you think the police should have the right to be arrest the man?     
25(a). Under the recent land reform in Zimbabwe, Mr Gaba was denied a piece of land 
to build his house because he has no proof that he belongs to the ruling party. Does Mr 
Gaba have the right to get a piece of land like all others? 
    
25(b) Do you think Mr Gaba should have the right to get land and own property      
26(a). An MP misused money for projects but was not arrested. Do MPs and minister 
have the right not to be arrested? 
    
26(b) Should everyone be equal before the law?     
27(a). The Chuma family had two girls and one boy. They decided that the boy should 
go to school and be educated instead of the girls. Do they have the right not to send girls 
to school? 
    
27(b). Should every child have the right to education?     
28.(a )Susan a high school student  was raped and got pregnant. She gave birth to a 
health baby but plans to kill the baby.  Does the baby have the right to live? 
    
28.(b)  Do you think the baby has the right to live?     
29(a) There is a civil war in Rwanda and the Zimbabwean Government is planning to 
send its soldiers to Rwanda. Does the government have the right to send the soldiers? 
    
29(b) Do you think Zimbabwean soldiers should help to maintain peace and security in 
other African countries? 
    
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
